Teaching and Learning Enhancement (TALE) Center

TALE Teaching Tip:
Getting Better: Checking in with Students to Improve Teaching & Learning

End of Semester Student Evaluations (ESSE) provide no insight on how we can improve our teaching

as the semester progresses. ESSE provide data on the collective student perception, and they do not provide
insight on student learning (even though they are used as a proxy to measure teaching effectiveness).
Because we collect at the end of the semester, ESSE create little incentive for students to offer constructive
feedback. Knowing these potential limitations, we should consider the advantages of periodically checking in
on our teaching effectiveness and student learning to determine what is and is not working. We make
discoveries on improving our teaching practice and encourage students to reflect upon what behaviors
promote deeper learning.

Advantages to “mid-semester” evaluations:
•
•
•
•

Create opportunities for reflection upon teaching and learning;
Improve teaching, student learning, and end of semester evaluations;
Develop an ability in students to provide constructive feedback; and
Improve your teaching practices and student learning behaviors.

In addition, we may also be able to tap into student motivations. Students who seek a safe and supportive
learning environment appreciate when faculty take time to check in on their learning; students develop a sense
that they are contributing to their learning. When you conduct an evaluation, for example to seek student input
on a new topic, assignment, or reading, you gain their perspectives, but you also create opportunities to
discuss relevancy, practice transparency, and discuss disciplinary expectations or reasons for rigor and high
standards. What is more, if we pose useful, reliable questions, we can uncover student confusion or working
assumptions that might otherwise go unnoticed that undermine learning.
Consider using the results to offer a more well-rounded picture of your teaching (even if it is not requested).
Did you use the survey results to improve student learning experiences? Did you revise your teaching
techniques to increase effectiveness? Being able to discuss these results are more persuasive if you can refer
to data to support your claims.

Three Kinds of “mid-semester” Evaluations

Some types evaluate teaching effectiveness, while others are formative assessment that offer insight on
the progress of student learning (and your teaching), and still others encourage metacognition or selfregulated learning (students thinking about how they learn and their behaviors).

Anonymous?

Whether or not you should make the evaluation anonymous depends upon a couple of factors. If you are
seeking honest, unrestrained feedback on your teaching, you should ensure the highest degree of anonymity.
If the feedback is focused on student learning through a formative assessment or a metacognitive exercise,
anonymity may ensure frank responses, but may not allow you to identify individual students who need
assistance.

Teaching and Learning Enhancement (TALE) Center
Some Fundamentals
•
•
•
•
•
•
•

Ask relevant, useful questions that focus on teaching and learning behaviors, not feelings.
Avoid asking students what they “like.” Maryellen Weimer recently noted that asking what students like
promotes entitlement. She recommends open-ended statements, “’describe the impact of policies,
practices, and behavior in the course on your efforts to learn’.”
Solicit feedback on a particular class meeting, assignment, new teaching technique, readings,
laboratory work, student work habits, etc.
Explore examples and customize to your goals, style, and academic discipline.
Tally the results and look for predominant patterns that you can make use of or report.
Be willing to share results in a timely manner with students. Whether you decide to make alterations to
the course syllabus as a result, discuss those choices with students.
Avoid becoming defensive, yet discussing the results creates an opportunity to uncover
misunderstandings or discuss the goals of the assignment or course.
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Samples Below Originate from a Variety of Sources
More examples are Available in TALE’s BOLT Organization in which all faculty are Enrolled (keyword:
evaluate)
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Start-Stop-Continue
Pose three questions to students. Make it anonymous.
Please respond to these questions. The more specific or detailed that you are,
the more helpful your feedback.
1. What is one thing you want me to start doing to improve your learning and
explain why?
2. What is one thing that you want me to stop doing (be specific and explain
why)?
3. What is one thing that you want me to continue and explain why?
A fourth question to consider adding that brings in a metacognitive piece:
4. What is one thing YOU can do to improve your learning?
 Teaching Effectiveness
 Encourage Metacognition
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The One‐Point Raise “I learned this assessment technique from a friend who is a clinical
psychologist. She uses a similar technique with her clients. In the first part of the activity, you ask
each student to rate an experience on a scale of 1 to 10, and in the second part, you ask them what
would raise their score by 1 point. You collect their written feedback and read it outside of class. It’s
very simple but surprisingly powerful. “Begin by asking students to get out a blank sheet of paper.
If you’ve prepared for this ahead of time, you can distribute a handout with the question written at
the top. Pick an aspect of the course for which you would like some feedback – maybe it’s the
clarity of today’s class or maybe it’s the interest level in a topic – and ask students to rate the course
on that dimension. ‘Rate how interesting today’s class was for you on a scale of 1 to 10.’ Next,
define the two endpoints of the scale so that students have a common understanding of what a 1
meant compared with a 10. Use extremes in defining these endpoints so that the students see
them as widely different and are encouraged to use the full range. Don’t forget your sense of
humor: ‘So a “1” would mean that today’s class was so painfully boring that you wish you had gone
to the dentist’s instead of coming to class, and a “10” would mean that today’s class was so
fascinating that you would choose to re-watch it, in its entirety, on YouTube.” Some students will
smile and others will roll their eyes, but you’ve got their attention. Chances are you won’t get many
1s or 10s in your ratings, but you’ll know that a 9 is very high praise indeed. … “Once students have
jotted down a number, ask them, ‘Now what would raise your score by 1 point?’ Some students will
identify something that was under your control – they wish you had written more on the board,
spent more time discussing a video, and so on. But some students will identify something that was
entirely their responsibility. I’ve had students indicate that their score would have gone from a 5 to
a 6 if they had simply gotten more sleep the night before, or from an 8 to a 9 if they had finished the
reading. Because the survey is anonymous, students generally have nothing to lose by being honest.
…”

 Teaching Effectiveness

Therese Huston, Teaching What you Don’t Know (2009), pp. 213-214
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Mid‐Term Course Evaluation The purpose of this evaluation is to improve how the course is taught, and therefore
improve your learning. I will report back to you on the feedback I receive. For the first section, please check all
items that apply. If you like the way I do something but would like me to do it even more often, you can check both
columns.
I like the way the instructor:
 Gives an introduction at the start of class.
 Balances lectures and group work.
 Clarifies the objective of each class.
 Explains the relationships between concepts.
 Utilizes the board effectively.
 Utilizes visual aids effectively.
 Discusses concrete/real-life examples.
 Encourages students to ask questions.
 Responds effectively to questions.
 Incorporates students’ questions into lectures.
 Is open to different points of view.
 Shows respect toward all students.
 Grades fairly.
 Provides feedback on exams.
 Varies the pace according to the difficulty of the material.

I would like the instructor to:
 Give more/less introduction at the start of class (circle one).
 Lecture less/do more group work.
 Lecture more/do less group work.
 Clarify the objective of each class more.
 Explain more of the relationships between concepts.
 Summarize the main points more often.
 Utilize the board more effectively.
 Discuss more real-life examples.
 Encourage more questions.
 Respond more effectively to questions.
 Incorporate students’ questions into lecture.
 Be more open to different points of view.
 Show more respect towards all students.
 Grade more fairly.
 Provide more feedback on exams.
 Vary the pace more according to the difficulty of the material.

For the second section, please provide your thoughts and opinions on the following questions. Please make your
feedback as concrete, constructive, and specific as possible. By being specific, you can help me change the course to
meet your needs.
1. What are the strongest features of this course and of the instructor? IN other words, what contributes most to
your learning?
2. What specific suggestions do you have for improving your learning in the course?
3. Is the pace of the course typically: Too fast, just right, or too slow. Please explain how it’s too fast or too slow in
the space below

 Teaching Effectiveness

Therese Huston, Teaching What you Don’t Know (2009), p. 271-272
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Open-Ended – Two Questions
Michelle Winn, College Writing Programs, Berkeley
Administered as a journal entry assignment, but could easily be administered
on two sides of a 3x5 card:
1. What is helping you to learn in this class?
2. What is making learning difficult?

 Teaching Effectiveness
 Encourage Metacognition
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Open Ended – Three Questions
Process
• Give at first third of semester
• Half-sheet of paper with questions on
it (my recommendations) or have
students provide their own and post
questions on PPT.
• Anonymous or names optional
• Tabulates and shares results to
promote discussion. E.g. cannot
satisfy everyone at all times; some
students surprised to learn that
others prefer discussions or lectures;
opportunity to remind students
about the reason behind the course
features, course objectives;
implements suggestions if they make
sense and discusses those.

Three Questions:
1. What are three important things
that you have learned so far?
2. What are three aspects of the class
that have helped your learning so
far?
3. What are three things you wish
were different?

Craig Nelson, Indiana University, Email
2/15/2010 2:56 PM POD Listserv

 Teaching Effectiveness
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Open-Ended – Mid-Semester
Your answers to the questions below will help me plan for the second half of the
semester.
1. What are the most important things you have learned so far in this class?
2. What don't you think you understand well enough yet?
3. What would you like to see more of between now and the end of the semester?
4. What do you think we could cut down on?
5. What do you need to do in terms of understanding the material between now
and the end of the semester?
6. How much of the reading that has been assigned so far have you completed?
100%
7.

75%

50%

Less than 50%

How many hours per week, outside of regularly scheduled class meetings, do
you spend on this class?
1-2

8.

90%

2-4

4-6

6-8

More than 8

If you have comments about the class not covered in the above questions,
please use this space to make them.

 Teaching Effectiveness
 Encourage Metacognition
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Open-Ended – Engineering Laboratory
1. Write one or more things about the laboratory that
are good.
2. Write one or more things about the laboratory that
need improvement.
3. Average number of hours spent per week on lab.
4. Write two or more things about the class that are
good.
5. Write two or more things about the class that need
improvement.
6. Average number of hours spent per week on the class
(including class time).
 Teaching Effectiveness
 Encourage Metacognition
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Individual Class Session
Directions: Please respond honestly and constructively to the questions below by
circling the responses you most agree with and writing brief comments.
1. On the scale below, please rate the clarity of today's session.
1

2

3

4

5

Totally unclear

Somewhat clear

Mostly clear

Very clear

Extreme clear

2. Overall, how interesting did you find today's session?
1
totally boring

2

3

Mostly boring

Somewhat
interesting

4

5

Very interesting

Extremely
interesting

3. Overall, how useful was today's session in helping you learn the material?
1

2

3

4

5

Useless

Not very useful

Somewhat useful

Very useful

Extremely useful

4. What did you find most useful about today's class? (Please list one or two
specific examples.)
5. How could the class have been improved? (Please give one or two specific
suggestions.)
 Teaching Effectiveness
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Classroom Reaction Survey

I would like to know your reactions to today’s class. Please read each of the statements below and
circle the letter corresponding to the response that best matches your reaction in today’s class. Your
choices are:
a. No improvement is needed. (Terrific! This works for me. Keep it up!)
b. Little improvement is needed. (Maybe a ragged edge or two, but don’t lose any
sleep over it.)
c. Improvement is needed. (Not awful, but this merits some attention.)
d. Considerable improvement is needed. (This is causing me problems. Please
help.)
Today, the instructor . . .
a
a
a
a
a
a
a
a
a
a

b
b
b
b
b
b
b
b
b
b

c
c
c
c
c
c
c
c
c
c

d
d
d
d
d
d
d
d
d
d

1. Limited what was covered to a manageable amount of material.
2. Made it clear why the material might be important.
3. Told us what we would be expected to do with the material (memorize it, use it to solve problems, or whatever.)
4. Highlighted key ideas or questions.
5. Presented plenty of good examples to clarify difficult material.
6. Provided enough variety to keep us reasonably alert.
7. Found ways to let us know whether we were understanding the material.
8. Helped us summarize the main ideas we were supposed to take away from class.
9. Let us know how we might be tested on the material.
10. Provided exercises or an assignment so that we could practice using the material.

1. What is your overall rating of today’s class?
A. Excellent
B. Good
C. Satisfactory
D. Fair
2. What made you rate today’s class as high as you did?
3. What kept you from rating today’s class higher?

E. Poor

Karron G. Lewis, "Using Midsemester
Student Feedback and Responding to
It," New Directions for Teaching and
Learning 87 (Fall 2001): 34. This is
exhibit 4.1 in the article and Lewis took
it from Erickson and Strommer,
Teaching College Freshmen (1991),
105.

 Teaching Effectiveness
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“One Minute” Paper
•

•
•
•

Ask a single question that students
respond to anonymously on a 3x5
card and collect during the lecture or
at the end of the class.
It may take more than one minute,
but no more than five minutes.
Can be used periodically during the
course of the semester.
Analyze the results, identifying
common trends, then discuss with
students for as little as 2-3 minutes in
the next class meeting.

 Teaching Effectiveness
 Formative Assessment
 Encourage Metacognition

Potential Questions:
•
What was the most important or valuable
thing(s) that you learned during this class?
•
The most surprising or unexpected idea(s)?
•
What idea(s) stand out …?
•
How they are reacting emotionally (affective
domain)?
•
What important question remains unanswered?
•
What idea(s) can and should be put into
practice?
•
How does the material connect or conflict with
prior knowledge beliefs, or values?
•
How it connects with knowledge from other
courses?
•
How it fits their existing framework of
knowledge?
•
You can make it a content- or concept-specific
question.
•
Ask them to respond to a particular teaching
strategy.
•
If you suspect that students’ study habits
interfere with their learning or class discussions
are ineffective, consider posing relevant
questions.
(Source of most questions: Nilson, Creating SelfRegulated Learners, 43)

Sample Questions
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The Muddiest Point
Process
• Distribute 3x5 cards and ask
students to identify the
“muddiest point” of a
lecture, demonstration, or
activity.
• Analyze the results by
identifying trends in
responses, share with
students in the next class
period, and clarify the
muddy points.
 Teaching Effectiveness
 Formative Assessment
 Encourage Metacognition

Question & Variations
• What is the muddiest point
in the [lecture, film, reading
assignment, etc]?
• Variations: also ask students
what could be done to clear
up the “muddy points”.
• Variation: Use a two column
response exercise. One is
labeled “crystal clear,” the
other is labeled “muddiest
point.”
Source for Variations: https://www.mghihp.edu/faculty-staff-facultycompass-teaching-teaching-strategies/examples-classroomassessment-techniques#Muddiest
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Snap Shots
•
•
•
•
•
•

Quick, observable measure of correct
response to one or more questions.
Questions might present a problem
or concept that requires application
or evaluation.
Answers should be Multiple Choice
or T/F.
Could be adapted to determine prior
knowledge and post.
Use to review content or use to
assess student comprehension of
lecture or demonstrations.
Can be used to determine
participation.

Process:
1. Brief lecture or demonstration (15
minutes).
2. Present conceptual question that
students respond to individually.
3. Poll and record results using hands,
flash cards, small white boards,
clickers, smart phones, etc.
4. Do not discuss correct answer.
5. Have students meet in small groups
to discuss their responses and
come up with the correct answer.
6. Poll again, share results then
discuss correct answer, discuss
reasons, demonstrate.

Source: Learning Assessment Techniques (2016), pp. 116-121 (LAT 8)

 Teaching Effectiveness
 Formative Assessment
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“Quick Thinks”
•
•
•
•

Use to break up lecture, review
previous lesson, discover where
students are struggling
Poll for results; collect responses for
participation by assigning low credit;
use to take attendance
Respond individually or allow to work
in groups
Do not ask students to repeat or
demonstrate rote memorization;
create a new challenge that requires
application or evaluation

Samples:
• Correct the error
• Complete a sentence starter
• Compare and contrast – identify
similarities and differences of an
event, model, theory, method,
artistic work, problem, etc.
• Reorder the steps
• Reach a conclusion after presenting
data, facts, events – requires
inference
• Paraphrase the idea – demonstrates
ability to put in own words a
definition, theory, explanation, etc.
• Support a statement – present
theory, p.o.v., conclusion, inference,
and students use material handy to
support
• Counter a statement
Sources: Linda Nilson, creating selfregulated learners, p. 40-41

 Teaching Effectiveness
 Formative Assessment
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3-2-1
•
•
•
•
•
•

Process
Allows students to organize thoughts
and identify areas of confusion or
concern
Use towards the end of a lecture or
demonstration, or in response to an
assigned reading or discussion
To save time, distribute as handouts.
Can be completed as individuals,
pairs, or small groups.
3-2-1 questions could be content
specific or on main ideas (difference,
similarities; most important ideas,
supporting details, etc.)

 Teaching Effectiveness
 Formative Assessment

•
•
•

What are three ideas/issues from
what was presented?
What are two examples or uses for
how the ideas could be
implemented?
What is one unresolved
area/muddiest point for you?

https://www.mghihp.edu/faculty-staff-faculty-compassteaching-teaching-strategies/examples-classroomassessment-techniques#Muddiest
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Procrastination Survey
Directions: Answer yes or no to each of the following questions
based on what is generally true for you.
Yes

No

Question
1. Do you sometimes ask "what's the point of doing a task"?
2. Do you often put things off you don't value or aren't interested in?
3. Do you often think you work best "under pressure"?
4. Do you like to do exciting and/or risky activities fairly often?
5. Do you sometimes give up before you start a task because you don't know where to
start?
6. Do you often try to do several things at once, not completing many?
7. Do you sometimes settle for mediocre results when you cold do better?
8. Do you often put things off you're not good at?
9. Do you often give up on a task when it gets difficult?
10. Do you often lose motivation in the middle of a task?

 Encourage Metacognition

http://www.rit.edu/studentaffairs/asc/college_programs
/lng_pwr/index.php?l1=1&l2=4&l3=1&location=141
(accessed on 29 June 2009).

37 Be aware that there is a difference between procrastination and prioritizing
work which might appear to be procrastinating.

Knowledge Confidence Surveys
• Develop questions about content and/or skills
that will be learned during the semester.
• Rate confidence in ability to answer the
questions.
• Potential levels of confidence:
– Very Confident; Somewhat Confident; Not sure; Not at
all Confident

• Re-administer at the end of the semester when
students will discover what they have learned.
 Formative Assessment
 Encourage Metacognition

Sources: Linda Nilson, creating self-regulated learners: Strategies to Strengthen
Students’ Self-Awareness and Learning Skills, p. 23
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Pre- and Post-Exams/Quiz Surveys
Before the exam:
• Students rate confidence to
answer questions or perform
tasks (e.g. very confident;
somewhat confident; not sure;
Not at all Confident. Or “I do
not understand the question
or task.” Or “I do not
understand the technical
terms.” Or “I do not think I can
give a correct answer.”
• Creates an opportunity to
discuss objectives and for goal
setting and self-testing.
 Encourage Metacognition

After the exam
• Survey students on how they
prepared and the
effectiveness of their
strategies.
• Have students discuss and
share results to exchange
strategies for study.
• Create opportunities to
correct the errors or revise.
• Encourage students to write a
reflection piece or compose a
promise statement that
discusses how they will
improve study strategies.

Sources: Linda Nilson, creating self-regulated learners: Strategies to
Strengthen Students’ Self-Awareness and Learning Skills, p. 63-67
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Pre- and Post-Exams/Quiz Surveys
Immediate Postexam Self‐Assessment Questions:

1. What do you think your score/grade will be
on this exam?
2. On a scale from 1 to 10, about how much
effort did you put into studying for this
exam?
3. How many hours did you study for this
exam?
4. How did you study for this exam? That is,
what study techniques did you use? For
instance, did you take notes on the
readings? Did you write or recite
summaries of them? Did you talk about
the course material with other students?
Did you make and use flash cards to learn
the terms (or equations)? Did you test
yourself in some other way?
5. Which parts of the exams did you find the
most difficult? What parts did you find the
easiest? Why?

 Encourage Metacognition

Post‐Graded‐Exam Self‐Assessment Questions:
1. How did your actual grade on this exam compare
with the grade you expected? How do you explain
the difference, if any?
2. How do you feel about your exam grade? Are you
surprised, pleased, relieved, disappointed, or what?
3. How many hours did you study for the exam? Was
this enough time to get the grade you wanted, or
should you have spent more time preparing?
4. How did you spend your time preparing for the
exam? That is, what study techniques did you use?
For instance, did you take notes on the readings? Did
you write or recite summaries of them? Did you talk
about the course material with other students? Did
you make and use flash cards to learn the terms (or
equations)? Did you test yourself in some other way?
5. Examine the items on which you lost points and look
for patterns. To what extent did these items come
from a specific set of class materials (readings,
lectures, class activities, online resources)? To what
extent did they focus on certain topics? Did you tend
to misread the questions? Were you careless? Did
you run out of time?
6. Set a goal to get a certain percentage correct in the
next exam. What study strategies and schedule will
enable you to earn that score?

Sources: Linda Nilson, creating self-regulated learners:
Strategies to Strengthen Students’ Self-Awareness and
Learning Skills, p. 68-69
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Should you evaluate when our teaching has been disrupted dramatically?
As the COVID 19 Pandemic developed, we had a crash-course on using distance ed tools to
adapt our face-to-face classes. Teaching is relational, it’s about how we connect with our
students, not just about the disciplinary expertise that we bring to the classroom. Being out of
the classrooms currently proves how much we miss the energy of our students. It may be worth
our time to get student feedback on our adaptations and encourage students to reflect upon
their learning behaviors. The attached includes multiple examples meant to inspire. BOLT
does have a survey tool, though you may be just as comfortable using Google Docs or
Qualtrics. In addition to encouraging you to adapt the examples provided, I have searched for
ideas on potential questions to pose.
Here are some ideas roughed out in draft form:
 The suspension of face-to-face courses led me to adapt in the following ways [list them]
…. Describe the impact that these adaptations had on your efforts to learn.
 In adapting to teaching remotely, I made the following choices [list them] … which one
did you find most useful to your learning, which one was least useful.
 In adapting to teaching remotely, out of the following adaptations [list them] which one
did you find most helpful to your learning. Why? Which was least helpful. Why?
 Pose questions about how you organize content in BOLT, how you chose to
communicate, distributed readings, assignments, gave quizzes/exams, availability to
consult….
 Find ways to adapt these questions to a likert-scale if you prefer quantitative data.

Ideas Posted in
Spring 2020
when we were
forced to teach
remotely. Some
questions might
be adapted to
current teaching
contexts.

Some questions to ask about student experiences with learning remotely and their
behaviors:
 If you are struggling with the move to learning remotely, what are the main reasons for
these struggles?
 Are you facing resource limitations or unexpected demands on your time that are
undermining your ability to study? Explain.
 Did you have sufficient access to technology to participate fully in the course?
 Did you struggle with adapting to remote learning? What are the causes for these
struggles? How well have you adapted to these challenges?
 How much time have you dedicated to studying …. [recorded lectures, readings, posting
to the discussion board, etc]? To what extent did your situation influence your ability to
study?
 How effective was my choice to go synchronous, asynchronous, or some combination of
both? Elaborate on your response.
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